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A dynamic learning environment in which internship students are guided to design and
facilitate tasks encourages active communication (Kruse, 2007). The model created by the
researcher (The NUNME model) aims to design and implement an instructional supervision
system that utilizes task-based learning (TBL) techniques to improve the communicative abilities
of internship students working with basic education students in the northern area. The research
methodology involved 30 English learners. Comparative pre- and post-communication test scores
were obtained after 16 weeks of the NUNME model. The results of the paired-sample t-test
illustrated that the sample group significantly improved their communicative skills, including
communicative response, approach, prediction, and inference, after monitoring the model.
Exploring the participants’ perceptions of the intervention, an attitude questionnaire and a semi-
structured interview were used to collect data, which revealed positive perceptions of the model.
In conclusion, the development of a task-based learning instructional supervision model holds
promise for addressing communication challenges and enhancing communicative skills through
interactive class participation.

Keywords: English language teaching (ELT), task-based learning (TBL), communicative ability,
Northern

INTRODUCTION
The main focus of English language teaching (ELT), learning is a collective process. It is
aligned with the natural principles of the student as well as with constructivist philosophy, which
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holds that knowledge is generated by the person through interaction with the environment. Dewey
(1963) claimed that this is a cross-disciplinary idea for managing instruction that turns the pupil
into an active practitioner. This is regarded as a shift in the student's learning role from "receiver"
to "learner" and the instructor's role from "teacher" or "transmitter of knowledge" to "organizer of
learning experience.”

Task-based Approach: The three phases of Willis's (1996) concepts and frameworks are
followed in this study: 1: Pre-task; Subject and task are introductions; 2: Task Cycle 2.1 Task:
Under the guidance of the teacher, students may do tasks in pairs or groups. 2.2 Planning: Students
engage in brainstorming and discussions to communicate their findings or decisions to the class
while presenting the assignment performance. 2.3 Report: Students present in their own creative
ways or trade written reports and contrast their outcomes. 3: Language Emphasis; 3.1 Analysis:
Students scrutinize and debate certain elements of the recorded text or transcript; 3.2 Practice: The
instructor places emphasis on using new words, phrases, and patterns occurring in the data, either
during or after the analysis.

As a result of the implementation of different types of instructional supervision, there are
various problems, including the lack of interrelationships between supervisors and students, which
results in a variety of problems, such as a lack of knowledge about the students’ work duties or a
lack of confidence in counseling, which all affect learning, teachers’ ethics, and students’ learning.
In accordance with Roadrangka and Srisukvatanan (2008), other studies have found that escort
teachers also have educational problems. However, it is not known how to provide this guidance.
Escort teachers also have flaws in learning-management planning. Traditional approaches in the
field of English teaching are the main problems today, as are the research gaps in methodology,
techniques, perspectives, concepts, and theory frameworks. The problem (research) is that
researchers have not yet led to research and development in new English teaching methods through
the teaching of students, instructors, and teachers, as well as teaching institutions for primary
schools. Therefore, the present study aims to examine the effective the communicative abilities.

RESEARCH OBJECTIVES AND RESEARCH QUESTIONS
The three main research questions in this study are as follows:

1. Is there efficiency in the assigned criteria 80/80 of the NUNME Model to Enhance
Communicative Ability for Basic Education Students in the Northern Area?

2. Will the NUNME Model to Enhance Communicative Ability for Basic Education
Students in the Northern Area?

3. How are students, supervisors, and student teachers’ opinions toward the NUNME
Model?

LITERATURE REVIEW

Instructional Supervision Eye et al. (1971), instructional supervision is the phase of
school administration that focuses primarily on achieving the appropriate expectations of the
educational system. Wiles (1967) referred to actions intended to enhance instruction across boards
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in educational institutions. The same is true for Alfon et al.'s (1975) definition of instructional
supervision: behavior formally intended by an organization that directly impacts teacher behavior
in such a way as to facilitate students learning and achieve the goals. In contrast, instructional
supervisors and inspectors are more like observers of teachers (and schools) and do not directly
enhance teachers' instructional effectiveness or improvement (Aderounmu and Ehiametalor,
1985). Based on these reasons, needs, and actual circumstances, a researcher is interested in
developing a daily English instructional supervision model using task-based learning with
internship students to enhance the communicative ability of basic education students in the
Northern Area. Therefore, the teaching process in this model is a task-based learning strategy that
emphasizes the performance of many tasks.

Communicative English

McPheat, S. (2010) claimed that two-way communication is essential. The person on the
other side of these obstacles will make an effort to communicate with you as well. The success of
the conversation would be left up to chance if you relied only on their capacity for effective
communication to comprehend them effectively. To guarantee that you hear information clearly,
you may also employ your own communication abilities. Syllabus, lecture material, and learning
objectives are frequently seen by English teachers as the foundation of their lessons. Gill (2012)
stated that the word “communication” is derived from the Latin word "communist," meaning
speaking in a common tongue. Making something known and widely known conveys people’s
sentiments. Therefore, communication involves the sharing of thoughts, information, and
emotions. Teachers can encourage students to create their own learning objectives and curricula
as well as to communicate while learning a language. To motivate pupils, teachers can also form
discussion groups and allow them to provide one another with advice as they study.

Task-based Learning

According to a review of its theories, guiding principles, and related studies, the task-based
method is a subset of communicative language teaching (CLT). As a result, it adheres to the core
principles of language learning and teaching as a CLT. However, the task-based and
communicative language teaching approaches have certain distinctions. Interacting in the target
language is prioritized because it is seen as a prerequisite for learning to communicate in a second
language as well as to give language usage a genuine purpose and offer a context for language
study. Thus, it is ensured that the language used in the classroom is related to the language used
outside it using real materials. Students’ own experiences are also crucial components. In this
context, activities play a key role in TBL in language classrooms because they help students
acquire L2s and activate learning processes. The four main TBL strategies taught in this Model
are as follows:

First, the pre-task was to introduce the stage and elicit background knowledge from
students.
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Second, the pre-task was to model how to learn communicative English through TBL
procedures.

Third, the task cycle is to practice various tasks with a "learning by doing process.”
Fourth, the language focus or post-task is the wrap-up and evaluation steps.

Additionally, it emphasizes that factors other than instructional techniques or materials that
affect learning include motivation, attitudes toward learning, student beliefs, language phobia, and
preferred learning style. The term "task" refers to a process whereby the target language is learned
through performing important activities. It has a work plan and places more emphasis on the results
than on the process. The interaction and execution of a task in the real world requires learners to
draw on prior knowledge. (Prabu, 1987; Nunan, 1989; Willis, 1998; Ellis, 2003; Branden, 2006)
Several academics have created a framework for the task-based language education method. For
instance, Willis's framework consists of pre-task, task, and assessment phases.

Related Studies

There have been some recent studies that have related the Task-Based learning strategy
instruction to enhance students communicating effectively. For instance, the research conducted
by Rahman (2010) conducted research on teaching conversational skills using a task-based
learning model. The objective is to study the feasibility of using a workload-based learning model
to develop speaking and conversation skills. The sample group is first-year undergraduate students
at the Indian School of Mines University (ISMU), India, who are enrolled in Study Conversational
Skills. The results of the study revealed that approximately 70 percent of the learners received A-
level results. It was concluded that the workload-based learning model has great potential for a
second language. But it takes a long time. to see results. In addition, the research results found that
most students have a positive attitude towards work-based learning. Students are given the
opportunity to express their opinions or feelings about situations in their daily lives.

In addition, the study conducted by Dorathy (2011) conducted research on second language
learning by teaching a task-based model using techniques. Teaching role play was in hypothetical
situations (second language acquisition through a task-based approach—role play in English
language teaching) with the objective of studying the benefits of teaching in a task-based format.
The research results found that teaching style emphasizes task-based and role-playing in
hypothetical situations to create fun for the learners, provide an opportunity for the learners to
practice using language in their daily lives without worrying about language principles, and
develop their interpersonal skills, including self-confidence.

METHODOLOGY
This study is a research and development project conducted using a mixed-methods
approach, integrating data collection through quantitative and qualitative methods with an
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embedded design and triangulation approach.

Participants

The population was composed of eight schools: Chiang Rai Municipality School Five
Denha, Pukaeng (Intraratuppatham) School, Banpangkuek School, Kurekare School,
Anubannanglae School, Bansantonkham School, Nongbuadang School, and Pongnamtok School.
A total of 152 students study in schools located in Chiang Rai province in the first and second
semesters of the academic year 2022 and are registered for the course of communicative English.
The sample consisted of 30 secondary students at Pukaeng (Intraratupkpatham) School, who had
enrolled in communicative English in the second semester of 2022, taught by an internship student.
The sample was selected by simple random sampling for one classroom as a sampling unit with a
one-group pretest-posttest design (Creswell and Clark, 2011).

Instrumentation
Communicative Materials

The instrument for assessing learners’ ability in communicative English in daily life
situations, and it was applied by the task-based learning strategy, which is composed of pre-task,
task cycle, and language focus. Design the table of content specifications to be used for the
development of the communicative lesson plan through a task-based approach integrating
instructional supervision procedures to enhance communicative skills. The communicative
English lesson plan, through a task-based approach integrated with instructional supervision,
composed of 8 units. Each unit lasted for 6 hours. A needs analysis questionnaire on
communicative English in daily life topics was used to choose appropriate topics for preparing the
lesson plan design from eight lessons used in the course were:

1. Daily Routines 2. School Subjects 3. Occupations
4. Sports and Hobbies 5. Special Occasions 6. Past Events
7. Future Planning and Vacation 8. Health and Fitness

The content validity and appropriateness of the language use were validated by five experts
and then assessed using a five-point Likert scale with an analysis of the mean () and standard
deviation (SD). The criteria used to verify the content validity and interpretation of mean scores
followed the same patterns as those used for the reading instructional model. The result of
congruence verified by experts was (M = 4.50, SD. = 0.26), which is valid.

The Communicative Ability Measures

The communicative English test was designed and administered by the internship students
in both the pre-test and post-test. It was designed with test specifications to cover all learning
objectives. The appropriateness of the language used was validated by experts using a five-point
Likert scale, with an analysis of the mean () and standard deviation (SD). The criteria used to
verify the content validity and interpretation of mean scores followed the same patterns as those

ISSN:1539-1590 | E-ISSN:2573-7104 5652 © 2024 The Authors
Vol. 6 No. 1 (2024)



THE DEVELOPMENT OF DAILY USED ENGLISH INSTRUCTIONAL SUPERVISION MODEL BY USING TASK BASED LEARNING OF INTERNSHIP STUDENTS TO
ENHANCE COMMUNICATIVE ABILITY FOR BASIC EDUCATION STUDENTS IN NORTHERN AREA

used for the content analysis. The validation of the relevance of each test item (pre-test and post-
test) to the objectives of experts was (M = 4.87, SD. = 0.34). Conduct the field trial with students
similar to those who will take an assessment once it is administered operationally (for official
score-reporting purposes) to evaluate the test. The item analysis was conducted through the
computer program to investigate the discrimination and difficulty of the test items; the test items
with difficulty scores between 0.20 and 0.80 and discrimination scores greater than 0.20 were
selected. 40 items were selected with discrimination between 0.47 and 0.77 and difficulty of the
test items between 0.20-0.73. The item discrimination and difficulty index analyses of the pre- and
post-test were between 0.47 and 0.77, and the difficulty index was between 0.20-0.73. The
reliability of the selected test items was analyzed using the KR-20 formula of Kuder and
Richardson. The reliability of the test is 0.92.

Data Collection

The implementation was conducted with the participants in the classroom for the course of
communicative English in semesters 1 and 2 of the academic year B.E. 2565. The experiment took
16 weeks, 3 hours each week, for a total of 54 hours. The internship student introduced the learning
activities and roles of learners and instructors during the introductory session, with observation
and instructional supervision procedures. A pre-test for reading comprehension was administered
to participants. Learning activities were administered according to the NUNME Model consisted
of four components, namely, principles, objectives, teaching and learning procedures, and
evaluation and thereafter called the “NUMME Model”. It is composed of five steps: “needs” (N),
“understanding” (U), “notice” (N), “movement” (M), and “evaluation” (E), and the pre-test and
post-test of each unit were also administered by the internship student to assess students’
improvement, along with scores from the developed Rubric Score for assigned individual or group
tasks. After the end of the course, an achievement test on communicative skills was administered,
which was the same test used in the pre-test. A t-test was used to examine the difference between
the pre-test and post-test. A questionnaire on satisfaction was administered to gather information
from students, supervisors, and internship students regarding the degree to which they were
satisfied with the instructional model. Semi-structured interviews were conducted to elicit students'
opinions as a triangulation of assessment and to improve the model. The tryout results were
presented to five experts to verify the model and validate the content's validity using a five-point
Likert scale with analysis of the mean () and standard deviation (SD). The criteria used to verify
the content validity and the interpretation of mean scores follow the same patterns as those used
for the content analysis form.

Scoring and Data Analysis

The data in this study will be analyzed both quantitatively and qualitatively to identify the
results from the NUNME Model and to investigate the efficiency of the Model with the criteria of
80/80 using the E1/E2 formula, including the analysis with a pair-sample t-test for the pre- and
post-test.
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FINDINGS AND DISCUSSIONS

The effectiveness of NUNME Model based on the assigned criteria 80/80. The details of
the implementation phase are presented in Table 1.

Table 1

The effectiveness of the NUNME Model

Item N Total M SD Efficiency
(%)
Process (E1) 30 80 72 0.12 83.47
Product (E2) 30 40 38 0.91 85.55

Table 1 illustrates that the effectiveness of the process and product (83.47/85.55) improved
and met the criteria of 80/80.
The students’ communicative performance by comparison between pretest and posttest after
the NUNME Model

This section provides the results of the implementation of the NUNME Model. The Model
was implemented with a sample group of 30 students. The implementation was conducted with
the participants in the classroom for the course of Communicative English in the first and second
semesters of academic year 2022 at the Pukaeng (Intraratuppatham) School. The comparison of
communicative abilities before and after the treatment of it, differentiated by the four abilities, is
shown in the Table 2.

Table 2
The comparison of communicative abilities before and after the treatment of the NUNME Model
differentiated by five abilities

M SD t Sig. (2-
tailed)
Pre-Test 16.20 3.21 19.12 0.00*
Post-Test 30.33 1.69
*n <0.01
Table 3
o Sig.
COIZIE;:?&Z:HW Treatment ];Z:;)ll M SD t (2-
tailed)
1. Communicative  Pre-Test 16 640 1.71 12.79 0.00
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Sig.

COHZE;;;ZZ:HW Treatment ];Z(t;)ll M SD t (2-
tailed)
response with
the Post-Test 16 12.07 1.48
questions
2. Communicative  Pre-Test 11 573 1.46
approach with
det;ll‘s":’]r:;gi . PostTest 11 903 072 282 000
the information
3. Predictive Pre-Test 7 2.10 0.80
response
from Post-Test 7 523 107 1288 000
communicative
response
4. Inference Pre-Test 6 1.97 0.81
approach by
looking for Post-Test 6 4.00 0.64 12.000.00
key ideas

As shown in Table 3, the overall descriptive statistics of the participants’ performance on
the pretest and posttest are presented in it above. The mean scores of the pre- and post-tests were
compared using a paired sample t-test. The mean pre-test scores were (M = 16.20, SD. = 3.21).
The mean post-test scores was (M = 30.33, SD. = 1.69). Consequently, the results revealed that
students acquired better English communicative abilities after the implementation of it, with a
statistical significance of 0.01. This revealed that the mean post-test scores were significantly
higher than the pretest scores. Certainly, the differences between pretest and posttest were
statistically significant at the level of (p<0.01). In comparison of each communicative ability
according to the test specification, it was higher than that before treatment in it at (M = 30.33,
SD.=1.69).

The satisfaction levels with the NUNME MODEL

This section presents the questionnaire results on satisfaction and the interview questions.
Both were collected from the sample group (students, supervisors, and internship students), who
were treated using the NUNME Model. The findings from the questionnaire on satisfaction with
it were interpreted using descriptive statistics (mean and S.D.) and illustrated in Table 4, shown as
the following details:

Table 4
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M
Item (n=30) SD Level
A: The students

1 TItis clear that the. NUNME Model and 483 056 High
tasks are appropriate.

2 Activities stimulate backgrou.nd 463 02 High
knowledge related to the subject.

3 Contents are clear and easy to understand High
from TBL procedures 4.57 0.90

4  Contents are clear and interesting for all High
students, and can be used in 455 092
communicative English in daily life.

5 Itis an effective supplementary sheet, and High
exercises and activities can encourage me 4.63 0.76
to communicate in English in daily life.

Overall 4.64 0.11 High
B: The supervisors
1 The NUNME Model is expected to High
. 473 0.54
enhance the teaching field.

2 The goal of the NUNME Model is to High
effectively support instructional 474  0.52
supervision.

3 The NUNME Model is a designated 475 074 High
direction for instruction supervision. ' '

4  The NUNME Model manual is effective 469 097 High
for this purpose.

5  The NUNME Model’s procedures support High
. . 452 0.84
internship students.

Overall 4.66 0.14 High
C: The internship students

1  The NUNME Model can effectively High
support internship students in a coaching 455 0.73
manner.

2 The NUNME Model enhances internship High
students’ definition of directional 472  0.49
coaching.

3 The NUNME Model’s evaluation High

.. . 481 0.46
processes are clear for the administration.
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M

Item (n=30) SD Level
4 The NUNME Model can encourage High
internship students to adapt their ideas 4.67 0.75
naturally.
5 The NUNME model is a clear stage in 457 078 High
school coaching.
Overall 4.66 0.10 High

Table 4 gives the results of the questionnaire on students’ satisfaction with it. The students,
supervisors, and internship students were asked to express their degree of agreement on a 5-rating
scale. The results were interpreted as the most highly satisfied (M) or highly satisfied (H). As
illustrated in Table 3, the participants were most highly satisfied with its activities. The total mean
score of the satisfaction for students, supervisors and internship students was at (M =4.66, S.D. =
0.10). Definitely, the results from the data analysis indicated that the students, supervisors, and
internship students had a positive attitude towards it, as shown in the table 5.

Table 5
Results of the interviews toward the NUNME Model
Students Supervisors Internship
students
The NUNME Model is It is a process where The NUNME

a good form of teaching
English communication
in everyday life. Free
learning atmosphere
and gave the
opportunity for learners
to answer questions
from each other, there
was a gradual teaching
process. It is clear, with
examples of how to
practice in each step of

supervisors have a
role in allowing
students to practice
the teacher's
professional
experience, which
leads them to learn
English as a form of
supervision. This is a
good process with
systematic planning
involving five steps.

model of teaching
supervision was
created for the
educational system
for internship
students by
researching
teaching
supervision to
benefit students. It
also affects the
teaching skills of

the study that are The internship experienced

detailed and easy. students and professional

There are new supervisors had the teachers in teaching

interesting strategies, same understanding of English and has a

and the strategies are the teaching style clear, systematic

simple, easy to through the supervisory
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understand, and can be  supervision process of approach from
applied fluently. teaching English Supervisors.
communication.

In summary, considering the responses of the students, supervisors, and internship students
taken from the semi-structured interview, it can be concluded that the students, supervisors, and
internship students were satisfied and had a positive satisfaction with it. In addition, it was
beneficial to all students, supervisors, and internship students in that they learned that supervision
and coaching process communicative abilities, and were able to apply its procedures when they
were required to act fluently. They can generally identify key concepts, the learning process
through TBL, the supervision stage, and the coaching structure.

Discussion
The effectiveness of NUNME Model based on the assigned criteria 80/80.

It explains the discussions for further study of NUNME Model. The findings of the study
will be presented against the four research questions of the study, and this is a discussion and
reference to the related literature. The findings after the experiment revealed that the efficiency of
it met the criterion of 80/80, based on Chaiyong Promwong (1989); therefore, it was considered
an effective model. There are several reasons why the Model met these criteria. It was piloted with
individuals (1:1:1), a small group (3:3:3), (10:10:10), and a field trial before implementation. The
efficiencies of it (E1 and E2) were 80.00/82.50, 82.00/82.86, and 82.00/83.05, respectively. Later,
the researcher collected data from the researcher’s instruments to evaluate the efficiency of it in
the implementation phase, and it was found that the efficiency of it (E1 and E2) was 83.47/85.55.
It was then called the “NUNME Model,” which included “needs” (N), “understanding” (U),
“notice” (N), “movement” (M), and “evaluation” (E), and it was designed systematically based on
the analysis and synthesis of the course syllabus, related theories, and related research.

The students’ communicative performance by comparison between pretest and posttest after
the NUNME Model

The findings of the study revealed that the post-test scores of the communicative abilities
test were higher than the pre-test scores, and the retention scores were at nearly the same level as
the post-test. Therefore, these differences were statistically significant at p < (0.05). The students’
communicative abilities were positively affected, and they were able to reproduce more ideas from
conversation and questions. This evidence is consistent with the results of Chaiviriyawong (2017).
The study proved that the students’ reading comprehension ability scores obtained in the post-test
were significantly higher than the pre-test at the.01 level of statistical significance. The
communicative skills that students mostly used after applying the Daily Used English Instructional
Supervision Model gathered from the self-report questionnaire were recognizing responses
promptly and questions and answers as well. Students’ satisfaction with the daily English
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instructional supervision model was at a good level. This was consistent with the findings of
Sroysamut, J. (2020). The Development of an English Instructional Model by Using Activity-
Based Learning to Improve Communicative English-Speaking Ability and Happiness in Learning
by Using Local Context for Primary Students found that learners’ satisfaction with the model
implementation process was at a high level, and students expressed positive views towards the
instructional model and the instructional model implementation process. Verification of the
development of the English instructional model using a task-based language teaching approach
was at the highest congruence with the theories’ rationality and probability.

The satisfaction levels with the NUNME MODEL

The findings obtained from the satisfaction questionnaire revealed that the experimental
group had a positive level of satisfaction with the English instructional supervision model used
daily. The satisfaction questionnaire revealed that learning activities had the highest satisfaction
level, followed by content came in second. This was followed by internship students and methods
of evaluating each unit, which were ranked third and fourth, respectively. The total average mean
score of satisfaction was (M =4.64, SD. = 0.11). In addition, evidence from the questionnaire and
semi-structured interview revealed that students experienced enjoyment in performing the
activities, and students were satisfied with the Daily Used English Instructional Supervision Model
because it contained a variety of activities. Therefore, the satisfaction questionnaire confirmed that
the task-based language teaching approach had a high level of satisfaction.

Conclusion and Implications

It can be concluded that the research on the NUNME Model had a positive effect on the
communicative ability of students in Chiang Rai Province. The findings show that the model was
evaluated by five experts and received a positive level of evaluation. The results after the
implementation found that the efficiency of the model was consistent with the theories and met
the E1/E2 standard. The efficiency of the model was 83.47/85.55.

In addition, the students’ communicative ability scores obtained in the post-test were higher
than the pre-test after applying the Model. These results from this study confirmed the findings of
the post-test of Yuh Anchunda, H. (2020). An instructional model development based on authentic
and communicative learning approaches to enhance vocational bachelor’s degree students’
English-speaking ability for project presentation in the northern region of Thailand Journal of
Education, Naresuan University, 22(4), 1-15. The findings indicated that the developed
instructional model was at the highest level of appropriateness (M = 4.54) and students’ English-
speaking ability for project presentations for both groups was significantly higher than before at
the 0.01 level. Therefore, the findings of this study revealed that it had positive effects on students’
daily use of the English instructional supervision model. Almost all the participants in the
experimental group expressed that their confidence level grew when they communicated in
English with each other. The communicative skills that students mostly used after applying the
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Model gathered from self-report questionnaires were recognizing responses promptly and
questions and answers as well. Students’ satisfaction with itl was good. This was consistent with
the findings of Sroysamut, J. (2020). The Development of an English Instructional Model Using
Activity-Based Learning to Improve Communicative English-Speaking Ability and Happiness in
Learning by Using Local Context for Primary Students that learners’ satisfaction with a model
implementation process was at a high level, and students expressed positive views towards the
instructional model implementation process. The verification of it was at the highest congruence
to the theories’ rationality and probability.
Limitations and Suggestions for Further Research

The limitations and suggestions were the sampling used only students in the secondary
level. The current study was limited to provide recommendations for pedagogical implications for
the model because the research findings indicated that after implementing it, students’
communicative abilities improved only as the post-test score of students’ communicative abilities
was significantly higher than the pre-test. Consequently, the suggestion is that it could be
employed with graduated students in educational majors. Similarly, the recommendation for
further study is that the Model could be implemented with students of other levels for diploma
students in vocational colleges.
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